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Being Trafalgar

At the end of your time at the school your knowledge organisers will provide you with lots 
of help and support when your prepare for your GCSE exams.

To help yourself you should:

Å Keep your Knowledge Organisersas tidy as possible

Å Highlight parts of them as you go through learning lessons or add in post-it notes etc. 
to help you learn key knowledge

Å Keep your used Knowledge Organiserssafe at home.  If you have used them since Year 
7 you will end up at the end of Year 11 with 14 Knowledge Organisers.  Line them up 
on your shelf at home and keep coming back to them for your revision, homework and 
learning

Å Show them to your parents and talk through with them the facts and knowledge you 
have learned about in lessons ςhelp them to learn new things too!

Å Take your Knowledge Organiserfor the term you are in to school every day and use it 
in every lesson you can!



Using a Knowledge Organiser well

What is a Knowledge Organiser?
A Knowledge Organiser is a document that sets out the key information you 
need to understand, learn and memorise in each of the subjects you study 
this term. 

Why do I have to carry my Knowledge Organiser around with me?
Your teachers will want you to use your Knowledge Organisers in lessons. 
They are yours forever and you may want to annotate or highlight on them 
when your teacher talks about things in them. They will certainly be used in 
lessons when you have a cover teacher and you can use them whenever you 
find yourself with some spare time. 

How should I use my Knowledge Organiser?
You should use your Knowledge Organiser to learn this key information and 
commit it to memory. Your teachers will often quiz you on the information 
on the Knowledge Organiser in your lessons.  The best way of using it is to 
use the look, cover, write, check method which you will have been 
introduced to in your Knowledge Organiser launch assemblies. 

What do I do with my Knowledge Organiser at the end of the term?
¸ƻǳ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ŎŀǊǊȅ ȅƻǳǊ YƴƻǿƭŜŘƎŜ hǊƎŀƴƛǎŜǊ ŀǊƻǳƴŘ ǿƛǘƘ ȅƻǳ ŀƴȅƳƻǊŜ 
but you should keep it somewhere safe where you can easily get it out and 
use it. Remember that the information on the Knowledge Organiser includes 
things you will need to remember for your GCSE exams, so your teachers will 
continue to quiz you on it.

Why is a Knowledge Organiser important? 
GCSE specifications requirestudents to memorise more facts, equations, quotations and information than ever before and there are things you will learn 
right from the start of year 7 that you will need to know in year 11 when you sit your GCSE exams ςthe Knowledge Organiser helps you to identify the things 
that you need to try and commit to your long term memory and return to over and over again during your time at secondary school. There are also things 
that we think it is important you learn about and remember that might not be in a GCSE exam but represent useful knowledge for life. 
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When writing , donõtfragment:   

fuse or splice your sentences:   

Unfortunately, I don't think I'm 
going to get a good grade. Because I 
didn't study. 

In the holiday, I went to Paris it is 
the most beautiful place I have ever 
visited.    

Heavy rain fell throughout the night, 
by morning every major road was 
flooded.

Fix itby re-joining the fragment to 
the sentence: Unfortunately, I don't 
think I'm going to get a good grade 
because I didn't study.

Fix it by using a full stop (never a 
comma), coordinating conjunction 
(for, and, but, or, yet, so), or 
subordinating conjunction (as, 
because, so that, before, after, until, 
since, when, although,  etc.), or 
semi-colon to join the two 
sentences: 
In the holiday, I went to Paris as it is 
the most beautiful place I have ever 
visited. 

Fix it in the same way you would fix 
a fuse: Heavy rain fell throughout 
the night; by morning every major 
road was flooded. 

Fuse

Language Methodsto Practise in your Fortnightly Writing Challenge and Examinein your Reading

alliteration: the repetition of a consonant sound to begina series of words.

anecdote:
a short story to prove a point e.g. a dad, talking to his children about the dangers of running in the house, a dad might 

include an anecdoteabout falling in his home as a boy and breaking his arm. 

antithesis: putting two opposite ideas together to highlight contrasts.

emotive language: wordsand phrases that are used to make the reader feel a particular emotion.

extended 
metaphor:

a version of metaphor that extends over the course of multiple lines, paragraphs, or stanzas of prose or poetry.

foreshadowing: the writer hints at an event that will happen later in his story/poem/play/writing.

imperative verbs: instructional/command words that give the action the speaker/writer wants you to do.

metaphor: likeŀ ǎƛƳƛƭŜΣ ōǳǘ ƛƴǎǘŜŀŘ ƻŦ ǳǎƛƴƎ ΨƭƛƪŜΩ ƻǊ ΨŀǎΩ ƛǘ ŎƻƳǇŀǊŜǎ ǘǿƻ ǘƘƛƴƎǎ ōȅ ǎǳƎƎŜǎǘƛƴƎ ǘƘŀǘ ǎƻƳŜǘƘƛƴƎ ƛǎ ǎƻƳŜǘƘƛƴƎ ŜƭǎŜΦ

modal verbs: help show the level of possibility, ability, obligation or permissionof the main verb/action e.g. might, ŎŀƴΣ ƳǳǎǘΣ Ƴŀȅ Χ

pathetic  fallacy: the projection of human emotions/mood onto non-human objects found in nature e.g. the weather.

sensory 
description: employing the five senses in writing to evoke a mental image and/or sensation for the reader.

simile: 
ŀ ŎƻƳǇŀǊƛǎƻƴ ǿƘƛŎƘ ŦƛƴŘǎ ǎƛƳƛƭŀǊ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƛƴ ǘǿƻ ƻōƧŜŎǘǎ ŀƴŘ ŎƻƳǇŀǊŜǎ ǘƘŜƳΣ ŀƭǿŀȅǎ ōȅ ǳǎƛƴƎ ǘƘŜ ǿƻǊŘǎ ΨƭƛƪŜΩ ƻǊ 

ΨŀǎΩΦ

statistics: factual data used in a persuasive way.

superlative: an adjective or adverb that shows the highest or lowest degree of comparison e.g. best, worst, finest, most, etc. 

onomatopoeia: using words that sound like the noise they represent.

personification:
a typeof figurative language that gives an object human characteristics 

(emotions, sensations, speech, physical movements).

rhetorical 
question:

a question asked for a purpose other than to obtain the information the question asks e.g. create a dramatic effect; 
emphasise a point; make you think about/eager to learn the answer.

F
o

rtn
ig

h
tly

 W
riting 

C
h

a
lle

n
g
e

 Y
ear 10



Use a range of sentence structures :

The spotted green frog jumped 

into the pond. 

(simple)

The spotted green frog jumped into the 

pond and he splashed water on me.

(compound ðcoordinating 

conjunction: for, and, nor, but,  

or, yet, so)

The spotted green frog jumped into the 

pond when the hawk flew overhead.

(complex ðsubordinating conjunction: 

if, although, as, before, because, 

when, after, since, until, so that, while 

etc.)

When the hawk flew overhead , the  

spotted green frog jumped

into the pond.

(subordinate/dependent clause start)

The frog, which had been lurking 

underwater, jumped on the lily pad.
(embedded clause)

Use fronted adverbials:

Rather slowly , (manner) 

During the night , (time/temporal)

Every minute or two , (frequency)

At the end of  the corridor , (spatial)

Just beyond the stairwell on his left , 

he opened the door.

Use different sentence types:

The wind is blowing. (declarative)

Put your pen down.  (imperative)

Who do you trust most in the world? 

(interrogative)

Pollution is killing us! (exclamation)

Use epiphora (epistrophe)

I canõt believe I was robbed. 

Everything is gone . My television and 

electronics are gone . The money I left 

on my nightstand is gone . 

Use a conditional sentence:

When people smoke cigarettes, their 

health suffers.

If  I had cleaned the house, I could 

have gone to the cinema. 

Use anaphora: 

Now is the time for action. Now is the 

time to take up arms. Now is the time 

to fight for your country.

Use a past participle - Ėedė start:

Glazed with barbecue sauce, the rack 

of  ribs lay nestled next to a pile 

of  sweet coleslaw.

Use a present participle - Ėingė start:

Whistling to himself, he walked down 

the road.

Use a two and then three word 

sentence:

It hurt. I was dying!

Snow fell. Flakes floated precariously. 

Use a tricolon (tripartite list):

ôI stand here todayhumbled by the 

task before us, grateful for the trust 

you have bestowed, mindful of  the 

sacrifices borne by our ancestors.õ 

Snap! Crackle! Pop! (Rice Krispies slogan)

Use paired adjectives to describe a 

noun:

Take a look at this bright red spider.

Luckily, it isnõt a wild, dangerous one. 

Use anadiplosis (yoked sentence):

Building the new motorway would be 

disastrous, disastrous because many 

houses would need to be destroyed. 

ôFear leads to anger . Anger leads to 

hate . Hate leads to suffering.õ 

Yoda, Star Wars . 

Use discourse markers to begin 

paragraphs and start/link some 

sentences:

First of  all, To begin with, Firstly,

Therefore, Consequently, Hence, As a 

result,

Furthermore, In addition, Additionally, 

Moreover,

Meanwhile, Later that day, Seconds 

later, Subsequently, That afternoon,  

On the whole, Interestingly, Basically, 

In short, Broadly speaking,  

Alternatively, Conversely, Similarly, 

On the other hand, Despite this, 

Likewise, However,

To conclude, Finally, In conclusion, 

Eventually, In the end, 



Quotation marks show exact words that 
are spoken or written by someone.

Ψ5ƻƴΩǘ ōŜ ƭŀǘŜΗΩ ǎƘƻǳǘŜŘ aǊǎ {ƳƛǘƘΦ

ΨL ǿƛƭƭ ōŜΣΩ aƻƭƭȅ ǎŀƛŘΣ ŀƴŘ ŀŘŘŜŘΣ Ψǎƻ don't 
ŜȄǇŜŎǘ ƳŜ ōŜŦƻǊŜ ммΦΩ

Mrs{ƳƛǘƘ ǊŜǇƭƛŜŘΣ Ψ²Ƙŀǘ ǘƛƳŜΚΩ 

Semi -colons are used to separate two 

sentences that are closely related:

It was winter; the snow was falling 

heavily.

Question marks are used at the end of 
direct questions instead of a full stop.

What is your favourite food? 
How do you feel today?

An indirect question ends with a full stop, 
rather than a question mark: 
LΩŘ ƭƛƪŜ ǘƻ ƪƴƻǿ ǿƘŀǘ ȅƻǳΩǾŜ ōŜŜƴ ŘƻƛƴƎ ŀƭƭ 
this time. I wonder what happened.

Colons are used to:
1) begin a list.
I have three pet rats: Bert,  Ernie and Elmo.
2) indicate that what follows it is an 
explanation or elaboration of what 
precedes it.
Unfortunately, the weather forecast was 
wrong: it rained all day!

Semi-colons are used to separate two 
sentences that are closely related:
It was winter; the snow was falling heavily.

They can also be used to separate items in 
a list made of longer phrases. I have been 
to Newcastle, Carlisle, and York in the 
North; Bristol, Exeter, and Portsmouth in 
the South; and Cromer, Norwich, and 
Lincoln in the East.

An apostrophe is used to show:
1) omission - where a letter or letters has 

been missed out.
does not ĄŘƻŜǎƴΩǘ        I am ĄLΩƳ  
2) possession ςwhen some thing/one 
ownssomething. Thankfully, they played 
{ǳǎŀƴΩǎ ƎŀƳŜΦ LƴǘŜǊŜǎǘƛƴƎƭȅΣ 5ŀǾƛŘΩǎ ƘƻǳǎŜ 
Ƙŀǎ ƴƻ ƎŀǊŘŜƴΣ ōǳǘ {ǳǎŀƴΩǎ housedoes.

Full stops are used to:
1) mark the end of a sentence.
Carefully, he kicked the ball into the goal. 
2) show when a word has been 
abbreviated. 
{ŀƛƴǘ tŜǘŜǊΩǎ wƻŀŘ ƛǎ ƻƴ ǘƘŜ IƛƎƘ {ǘǊŜŜǘΦ
Ą{ǘΦ tŜǘŜǊΩǎ wƻŀŘ ƛǎ ƻƴ ǘƘŜ IƛƎƘ {ǘǊŜŜǘΦ

Brackets are used in pairs for parenthesis: 
a word or phrase inserted as an 

explanation or afterthought into a passage 
which is grammatically complete without 

it. E.g.
Andrew Jacklin (last year's losing finalist) is 

expected to win this heat.
Tigers are carnivores (meat eaters)!

Dashes are used for parenthesis: a word or 
phrase inserted as an explanation or 
afterthought into a passage which is 
grammatically complete without it. E.g.
Last year, they roasted the winning brisket 
τ the size of a pillow τ in a mighty clay 
oven. Paul felt hungry ςmore hungry than 
ƘŜΩŘ ŜǾŜǊ ōŜŜƴΦ

Ellipsis is used to:
1) show a pause or hesitation in 
ǎƻƳŜƻƴŜΩǎ ǎǇŜŜŎƘ ƻǊ ǘƘƻǳƎƘǘΦ
L Řƻƴϥǘ ƪƴƻǿ Χ LϥƳ ƴƻǘ ǎǳǊŜΦ 

2) build tension or show that something is 
unfinished. 

[ƻƻƪƛƴƎ ǳǇΣ tŀǳƭ ŎƻǳƭŘƴΩǘ ōŜƭƛŜǾŜ 
ǿƘŀǘ ƘŜ ǎŀǿ Χ 

Commas are used to separate:
1) items in a list .
Bert, Ernie and Elmo are my three pet rats.
2) dependent clauses and phrases.
While I was in the bath, the cat scratched 
at the door. That  meant, because I was on 
my own in the house, I had to get out to let 
him in. Thankfully, I had a towel handy!

Exclamation marks express strong 
emotions: forcefulness, commands, anger, 
excitement, surprise etc. 
5ƻƴΩǘ ōǳȅ ǘƘŀǘ ŎŀǊΗ {ǘƻǇ ǘŜƭƭƛƴƎ ƳŜ ǿƘŀǘ ǘƻ 
ŘƻΗ LΩƳ ŦǊŜŜΗ ¸ƻǳΩǊŜ ƭŀǘŜΗ  {ƘŜ ŀŎǘǳŀƭƭȅ ǿƻƴΗ 
¢ƘŜȅΩǊŜ ŀƭǎƻ ǳǎŜŘ ŦƻǊ Ƴƻǎǘ interjections: 
ϥIƛΗ ²Ƙŀǘϥǎ ƴŜǿΚΨ ϥhǳŎƘΗ ¢Ƙŀǘ ƘǳǊǘΦΨ
ϥhƘΗ ²ƘŜƴ ŀǊŜ ȅƻǳ ƎƻƛƴƎΚΨ 



Writing 
Forms



Dystopian Narrative: The Machine Stopsby E.M. Forster 

Above her, beneath her, and around her, the Machine hummed eternally; she did not notice the 

noise, for she had been born with it in her ears. The earth, carrying her, hummed as it sped through 

silence, turning her now to the invisible sun, now to the invisible stars. She awoke and made the 

room light.

ñKuno!ò 

ñI will not talk to you,ò he answered, ñuntil you visit me.ò 

ñHave you been on the surface of the earth since we spoke last?ò 

His image faded. 

Again she consulted the book. She became very nervous and lay back in her chair palpitating. She 

directed the chair to the wall, and pressed an unfamiliar button. The wall swung apart slowly. 

Through the opening she saw a tunnel that curved slightly, so that its goal was not visible. Should 

she go to see her son, this would be the beginning of the journey.

Ofcoursesheknewallaboutthecommunication-system. Therewasnothingmysteriousin it. She

wouldsummona car and it wouldfly with her downthe tunneluntil it reachedthe lift that

communicatedwiththeair-shipstation: thesystemhadbeenin useformany,manyyears,long

beforethe universalestablishmentof the Machine. Thosefunnyold days,whenmenwentfor

changeofairinsteadofchangingtheairintheirrooms!Andyetðshewasfrightenedofthetunnel:

shehadnotseenit sinceherlastchildwasborn.

Writing 
Forms

Writing a Report Fundraising at Frecklewood

The Frecklewood Donkey Sanctuary is a charity that cares for rescued and unwanted donkeys. The sanctuary is based 
a mile away from Frecklewood Academy and the school has a long history of partnership, having sent many year 10 
students there for work experience week. The charity is currently in need of funds, having seen a 12% dip in 
ŎƘŀǊƛǘŀōƭŜ ƎƛǾƛƴƎ ŘǳǊƛƴƎ ǘƘŜ Ǉŀǎǘ ŦŜǿ ȅŜŀǊǎΧΦ

Benefits of fundraising
As part of this investigation we have spoken with school leaders at the five state secondary schools in the Danshire 
area about the fundraising activities that they undertake. Collectively they raise funds for numerous causes, including 
Shelter (a charity that tackles homelessness), Stonewall (a charity that promotes equality for lesbian, gay, bi and 
trans people) and Young Dementia UK (who provide support for people whose lives are affected by young onset 
dementia).
Χ

hƴŜ ǘŜŀƳ ƭŜŀŘŜǊ ǎŀƛŘ Ψ{ƻƳŜ ƻŦ ƻǳǊ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ǇǳǊǎǳŜŘ ŎŀǊŜŜǊǎ ƛƴ ǘƘŜ ŎƘŀǊƛǘȅ ǎŜŎǘƻǊ ŀǎ ŀ ǊŜǎǳƭǘ ƻŦ ǘƘŜƛǊ ŦǳƴŘǊŀƛǎƛƴƎ 
ǿƻǊƪ ŀǘ ǎŎƘƻƻƭΦΩ Χ

Suggestions for activities
!ǎ CǊŜŎƪƭŜǿƻƻŘ Ƙŀǎ ŀ ǎǘǳŘŜƴǘ Χ

Ultimately the benefits of fundraising events are huge. Whichever approach Frecklewood Academy takes, the 
charity, students and staff are all set to benefit.

clear title

subheadings

subheadings

Formal tone

Writing a Narrative: extract is from The Silent Land, by Graham Joyce. 

It was snowing again. Gentle six-pointed flakes from a picture book were settling on her jacket sleeve. The 
mountain air prickled with ice and the smell of pine resin. Several hundred metres below lay the dark 
outline of Saint-Bernard-en-Haut, their Pyrenean resort village; across to the west, the irregular peaks of 
the mountain range.
Χ
If there are few moments in life that come as clear and as pure as ice, when the mountain breathed back 
at her, Zoe knew that she had trapped one such moment and that it could never be taken away. 
Everywhere was snow and silence. Snow and silence; the complete arrest of life; a rehearsal and a pre-
echo of death. She pointed her skis down the hill. They looked like weird talons of brilliant red and gold in 
the powder snow as she waited, ready to swoop. I am alive. I am an eagle.
Χ
The noise itself filled her ears and muffled everything, and then there was silence, and the total whiteness 
faded to grey, and then to black!



CǊŜȅǘŀƎΩǎ tȅǊŀƳƛŘκ
the Story Mountain is 
the best for planning 
narratives (stories).

Mind maps/spider diagrams, allow you to jot down content ideas in no 
particular order and then decide on the best order to write them up in ςso 

ǘƘŜȅΩǊŜ ƛŘŜŀƭ ŦƻǊ ƴƻƴ-fiction writing. Each leg = a paragraph

Intro:My address right hand side, + 

date, school address left,

Dear Mr Cole

Should we consider discontinuing 

wearing a school uniform, youôve 

asked? Quite simply, yes! Within this 

letter, you will find several arguments 

setting out precisely why we should 

make this change.

Conclusion: 

To conclude, 

repeat RQ, 

Quite simply, 

yes! 

Yours 

Sincerely 

Counter reason:

old-fashioned 

tradition, so easier to 

continue

Argument reason: 

other traditions -

burnt witches, slept 

on straw, walked 

barefoot ïnow 

discontinued  so é

Supporting 

example: anecdote, 

use experts

Counter reason:all 

look same so no 

prejudice/bullying over 

clothes, 

Argument reason: no 

individualism, learning 

who we are

Supporting example:  

RQ +triple 

Isnôt part of our 

learning at school 

about learning how to 

dress appropriately, 

learning who we are, 

learning how to judge 

people on what is 

inside, not what wear? 

Counter reason:cost cheaper as not designer or from 

shops making huge profit

Argument reason: cost of blazers, trousers and skirts 

from school unishop expensive as no competition, own 

clothes mix ónô match so fewer outfits needed, wear 

weekends so more use, 

Supporting example: emotive language: force poorer 

families to go without, statistics

P1

P2

P3

Rising Action 

(build towards conflict):

Åbuild on character, 

setting, plot;

Å introduce a 

complication/problem;

Åbuildtension/ 

excitement;

Åuse interesting 

adjectives, sensory 

description,figurative 

languageetc.

Exposition (Introduction):

Åuse an opening hook to grab attention e.g. 

mysterious atmosphere, in medias res, etc. 

Åuse descriptive vocabulary to set the scene 

and describe the main character/setting;

Å foreshadow what is to come.

Climax (turning point, height ofaction/problem at its worst):

Åuse exciting adverbs and verbs;

Åaccelerate pace and heighten tension using lots of shorter sentences.

Falling action(turning 

point, height of

action/problem at its 

worst):

Åwhat events happen to 

solve the problem?

Dénouement/Resolution  (ending):

Å link back to the start (circular);

Åwhat has the character learned?

Åhow are things different now?

Å is there an exciting twist or cliff-

hanger ending?

Form:Letter
Audience: Headmaster

Purpose: Argue change 

uniform



Paragraph content/ 

topic
Language method/vocab

Sent 

structures
Punc

1: waves engulfing and 

devouring the sea side 

town - noisy and 

disruptive, movement

onomatopoeia crash, whip, 

smash

personify so violent/threatening

óingô start verbs 

(prespart)

! ;

2: train victim moving 

across railway line past 

houses towards 

destination

personify - victim, alliteration, 

metaphor: A caterpillar, the train 

sways and pitches precariously 

along the track to its daily 

destination. Snatching bites, the 

sea salt nips at its metal skin as it 

passes, eating away at it, killing it. 

Rattles. Will it survive?

Chain/ tricolon

Question

? - -

3: zoom in on one 

carriage window, motion 

sick 

Windows hit by spray that ólike a 

tamed caô has óturned savageô 

today. Passenger pitched side-to-

side; bubbling sickness rising bile 

from stomach!

Anadiplosis 

(yoked)

Ψ    Ω Τ Η

4: houses Like soldiers standing to attention 

they are defending their 

inhabitants. Diff pastel colours of a 

seaside town: prawn pink, salmon 

peach, oyster grey, seaweed 

green, cracking paintwork

Fronted spatial 

adverbials

(   ) :

5: canopy of sky above 

threatening

Adjectives for mood: grey sky, 

stuffed clouds full of cold, sharp 

rain, 

Verb: beating down, attacking, 

Two then three 

word sentences

Χ Τ

The Grid Plan is good for making sure you include lots of different 
methods, or to compare two/more things side-by-side. Each 

row/column = a paragraph. 

Linear flow and vertical charts are useful for planning writing that has 
to follow a step-by-step process. Each section/shape = a paragraph. 

Intro: Here you will find everything you need to know about  buying a 

goldfish. Follow this advice to é

After this, itõs back to the research. Make a list of é Donõt é. 

Do é

Next, decide where to put é bedroom could be best habitat 

for your fish because  é However, it might be better to é

First of all, research the fishes needs and best fish breeds é

Fail to Plan

Plan to Fail!Plan non-fiction writing (include a counter-argument for writing to 
argue) using a graphic organiser.

Thesis: 

statement 

that defines 

argument/ 

problem and 

your 

viewpoint on 

it.

Main reason your 

viewpoint is valid/ 

superior 1:  

Main reason your 

viewpoint is valid/ 

superior 2:  

Main reason your 

viewpoint is valid/ 

superior 3:  

Conclusion:

restate 

argument/

problem, and 

repeat again 

what reader 

should now 

think/feel/

do.

Fact/exampleto support/validate1b: 

Fact/exampleto support/validate1c: 

Counter or Fact/exampleto 

support/validate1a: 

Fact/exampleto support/validate 2b: 

Fact/exampleto support/validate 2c: 

Fact/exampleto support/validate 3b: 

Fact/exampleto support/validate 3c: 

Counter or Fact/exampleto 

support/validate 2a: 

Counter or Fact/exampleto 

support/validate 3a: 



Writing Purposes

leisure

maintenance

mischievous

necessary

occurrence

pastime

privilege

recommend

referred

restaurant

rhythm

separate

tyranny

vacuum

vicious

accidentally

accommodate

allude/allusion

believe

business

caesura

calendar

disappoint

experience

foreign

generally

hierarchy

ignorance

illusion

independent

üUse interesting facts details; 

üuse  brackets to explain technical 
terms. 

Inform: tell the reader 
what they want/need to 
know.

Interestingly, chocolateis actually made from theseeds
of acacao tree. After fermentation, the beans are dried, cleaned, and 
roasted. The shell is then removed to produce cacao nibs (unadulterated 
chocolate in rough form).

Explain:  tell the reader 
how and why.

ü Use  connectives: ôas a resultõ, 

ôbecauseõ, ôso thatõ, when;

ü use sequence discourse markers: 

Eventually, Another, Furthermore. 

Often, when in need of comfort or reassurance, or in stressful situations, 
people cravechocolate. Primarily, this is becausedopamine is released into 
your brain when youeat chocolate, and as a result it can lower levels of  
ŀƴȄƛŜǘȅ Χ 

Advise: help warnand 
guidereader, but 

reassurewith  carefully 
considered advice.

ü Use imperative verbs (stop, do, 

donõt, wait etc.), and modal verbs 

(if, could,  might, should).

ü use second person (you, your).

Most importantly, if youare feeling bored and cravingchocolate, ŘƻƴΩǘgive 
in to your yearning. Instead, you could gofor a walk, run errands, calla friend 
or reada book. If you can take your mind off food for a short time, the 
craving maypass.

Persuade: try to get the 
reader to do as you 
ask/agree with you.

ü Use APE FOR REST:  anecdote, 

personal pronouns, emotive 

language, fact, opinion, rhetorical 

questions, repetition, experts, 

statistics, triples.

One of the ǿƻǊƭŘΩǎ ƎǊŜŀǘŜǎǘ ŎƻƳŦƻǊǘ foods, Chocolate, is ǘƘŜ  ǳƴǊƛǾŀƭƭŜŘ ΨƎƻ-
ǘƻΩ when life takes a bad turn, an easy gift to thrill just about everyone,and 
a tasty treat that will uplift even the most melancholy of moods. 

Argue: present two 
sides, but ensure your 
side appears strongest 
so reader agreeswith 

you.

ü Use sequence discourse markers;

ü use ôSome believe ..õ, ôHowever, 

most people would agree thatõ;

ü use APE FOR REST (above).

Describe: help the 
reader to pictureit and 
imagine the experience.

ü Use similes, metaphors, 

personification, interesting  

adjectives/verbs, sensory 

description.

Narrate: tell the reader 
a tale that will have 

them hanging on your 
every word.

First of all, some believe that as chocolateis high in calories, it is bad for you. 
However, scientific experts have proventhat chocolate, as it contains high 
levels of antioxidants, could lower cholesterol levels, improve mood and 
prevent memory decline! 

ü Use the mountain/

pyramid structure;

ü use some description;
ü use a few lines of direct speech.

Suddenly, she was aware she had arrived at her destination! On the door in 
front of her, a scarlet square of shiny plastic printed with the words 
Ψ/ƘƻŎƻƭŀǘŜ [ŀōƻǊŀǘƻǊȅΩ ǎǘƻƻŘ ƻǳǘ ƻƴ ƛǘǎ splintering wood. Why she was 
standing on this doorstep, though, and what, or who, had led her here in 
the first place?

Enticingly, the dome of dark chocolate, flecked sporadically with lime 
slivers, remained encased in its fluted carapace. Around the outsideof it 
cleaved the diminutive remains of its neighbour: a praline long ago eaten! 
Velvety smooth, this solitary bead of ganache glistened, revelling in its 
escape, yet mourning its rejection. 

Key Language/Structural methods Chocolate Model!



Å Never give extra details or reasons,

a synthesis does not require you to

include these.

Å Never try to expand on the details

you have been given from the text.

This should be a brief and focused

answer.

Å Quotation is acceptable but you 

should never copy large, unselective 

chunks directly from the text.

Å Never spend much more than around 

5 minutes on this type of question.

1. Read the question carefully. It is vital

that you understand what you are being 

asked to synthesise.

2. Think about the focus of the question 

by stepping back from the texts. Try to 

get a clear understanding of the texts 

and task before you start to write.

3. Underline a couple of relevant key 

words from each text as these will help 

you to remain focused.

consider the following:

Å Re-read the question.

Å Look at the words or phrases you

have highlighted.

Å Consider how you will collate the 

ideas from across both texts (do 

any of the points link up or are 

the points all different?) How will 

you present your response?

Å Always refer to both texts in your 

responses or you will only be 

awarded a mark in Band 1.

Å Check the mark tariff ïthis 

question is worth 4 marks and 

will only need 4 brief points.

The following questions all had the following introduction:

To answer the following questions, you must use both texts .

Using information from both texts, explain briefly in your own words what happened 

when news of the mining accidents became known. [4]

Using information from both texts, explain briefly in your own words what happened 

as a result of the volcanoes erupting in Anjer and Iceland. [4]

Using information from both texts, explain briefly in your own words, how the 

spectators reacted to Blondin and Wallenda. [4]

Using information from both texts, explain briefly in your own words how whales were 

hunted in 1850 and are now hunted in the Faroe Islands. [4]

Synthesis is the skill of bringing 

together materials from more than 

one text to create new material. The 

skill of summary is useful here as

it encourages a brief and focused 

response.

Select and synthesise evidence from

different texts .

This question will be found in your 

Component 2 examination.

Å show their understanding of key 

information, themes or ideas

Å effectively collate key details from two

texts

Å identify common areas/ themes or 

ideas across two texts.

Synthesisinginformation:

Synthesis questions aim to 
test a readerôsability to:

When synthesising 
two texts:

Examples of previous synthesis questions:

Before answering: Checklist for 
improving your answers:

A synthesis checks understanding

ïis your answer clear?

Does your synthesis response

reflect the focus of the question?

Have you included sufficient 

different points to access ALL 

marks?

While there is no preferred style 

when completing a synthesis, most 

candidates perform best when 

dealing with one text at a time.

Have you made it clear which text 

you are referring to?

Definition:

TOP TIP: things you NEVER 
do in a synthesis response:

Assessment Objective (A01):



1. This is the final reading question. Make 

sure you have left yourself enough time . 

Practise this!

2. Underline the key words in the question. 
You are likely to be asked to compare 
with a specific focus in mind ïwhat is it?

3. Be sure that you understand the focus of 

the question.

4. Go through the different texts and 
highlight any evidence that you will use in 

your answer.

5. Revisit the question. Make sure your 
evidence and points will provide a clear 

answer to focus .

1. Use the bullet points . 

These are deliberately 
given to help you. 
Organise your answer 

with these in mind.

2. The second bullet point 
tells you to look at how 

the writers get their ideas 
across. You must compare 

the ways the writers do 

this.

Å be clear about which text you are referring to ;

Å support all points with evidence from the text ;

Å keep the focus of the question firmly in mind ð

reuse the words of the question to frame your
answer if you need something to help you stay
on track ;

Å keep an eye on your timing ðthis will be a
higher tariff question so make sure you have left 
enough time for completion;

Å you may not have the same amount to say 
about each text but make sure you try to give 

reasonably even consideration to both texts.

Å compare two texts

Å consider the similarities and differences

between the texts

Å sustain a focus on the question and 

stated area for comparison.

Comparison questions 

test a readerôsability to:

Before answering:

Some examples of previous comparison questions

Both of these texts are about tightrope walkers crossing Niagara

Falls . Compare:

Å what Blondin and Nik Wallenda did during their crossings of Niagara Falls;

Å how the writers try to convey the dangers of crossing Niagara Falls. [10]

Both of these texts are about volcanoes that have

erupted . Compare:

Å what the writers could see and hear of the erupting volcanoes;

Å how they get their experiences across to their readers. [10]

Both of these texts give an account of a mining rescue . 

Compare:

Å what the writers tell us about what happened on the day when the miners were rescued;

Å how the writers try to show the drama of the day of the rescues. [10]

These questions are usually accompanied by an instruction such as:

Youmust use the text to support your comments and make it clear which text you are referring to.

This information is intended to help you so ensure you read it carefully.

When writing your answer: Checklist for improving 

your answer:

Have you used evidence to 

support your answer?

Have you responded to the focus 

of the question?

Have you considered points from 

both texts?

Have you made it clear which text
you are referring to?

Useful compare and contrast 

connectives:

on the other

hand similarly

both 

unlike 

whereas 

instead 

however 

conversely

like 

yet

although 

in contrast 

likewise

as well as 

alternatively 

while

TOP TIP:

Use the Question

Comparison:
Assessment Objective (A03): Compare writersõideas and perspectives, as well as how these

are conveyed, across two or more texts .



POETRYDEVICES ςSTRUCTURE

Chronological In order of time

Caesura A bigbreak in the middle of a line

Enjambment
A sentence runsover more than one 
line

Iambic
pentameter

5 sets of weak/strong beats in a line

Juxtaposition Two opposites

Layout Position of lines/wordson the page

Anaphora
Repeatedfirst few words at start of 
lines

Oxymoron
Two oppositewords next to each 
other

Rhymescheme The organisation of the rhyme 

Rhyming couplet
Two lines that rhymenext to each 
other

Rhythm The beat 

Stanza/Verse A paragraph in a poem

Volta The turning point of a poem

Repetition Somethingrepeated

WHAT TO LOOK FOR

Title: Do not forget to look at the titleς
sometimes this can be very important 
but is often overlooked!

Structure: Identify how the poem has 
been constructedςhow many lines and 
stanzas does it have? What is the rhyme 
scheme? What is the rhythm?

Tone:Ask yourself what the poet might 
be feeling, how theyconvey this and 
how you know. Does the tone change 
throughout the poem?

Imagery:Considerwhat images are 
created in your mind. Do not just 
consider the visual ςthink about the 
other senses too!

Language:Identify any techniques and 
words thepoet has used, considering 
why they have been used. Sometimes 
the language used can give hints about 
the speaker!

Speaker:Identify who might be 
speaking. Does the speaker address the 
reader directly?

Form:LŘŜƴǘƛŦȅ ǘƘŜ ƻǾŜǊŀƭƭ ΨǎƘŀǇŜΩ ƻŦ ǘƘŜ 
poem. Does the writer use the form to 
create a particular meaning? 

Poetry

COMPARINGPOEMS
Whencomparing two poems, you need to make 
sure you write about both texts.

You need to identify and analyse the similarities 
and differences between the two texts.

Some Important Things to Include:

!ƴŀƭȅǎƛǎ ƻŦ ǿǊƛǘŜǊΩǎ 
methods with subject 
terminology used 
judiciously.

Exploration of effects of 
ǿǊƛǘŜǊΩǎ ƳŜǘƘƻŘǎ ƻƴ ǘƘŜ 
reader.

Discourse markersto 
highlight where you 
are comparing.

The comparison takes 
place throughout the 
whole essay and avoids 
looking at the poems 
separately.

Comparative Discourse Markers

Ç Similarly
Ç Likewise
Ç Also
Ç Equally
Ç In the same way
Ç Additionally
Ç Identically

Ç On the other hand
Ç However
Ç Whereas
Ç Conversely
Ç In contrast
Ç Although
Ç Alternatively



DO NOT FORGET TO LOOK 

AT THE TITLE ï

SOMETIMES THIS CAN BE 

VERY IMPORTANT BUT IS 

OFTEN OVERLOOKED!

POETRYDEVICES ςLANGUAGE

Abstract Anidea rather than a real thing

Alliteration Repeated first letter or sound

Antagonist Evil main character

Assonance Repeatedvowel sound ςsoft sounds

Authentic Seems genuine/truthful

Cliché Over-usedphrase

Consonance Repeatedconsonant sound

Concrete A solid/real example 

Colloquial language Local/casual language

Emotive Makes you feel emotional

Euphemism
Alternative words to make something nasty sound more 
pleasant

Extended metaphor A series of metaphorsall relating to each other

Half rhyme Nearly rhymes ςindicates that something is not quite right

Hyperbole Exaggeration

Imagery Something  used to describe something else

Internal rhyme Rhymethat is on the same line

Irony Sarcasm

Metaphor Something isdescribed as being something else

Mood Atmosphere

Onomatopoeia A verb sounds like what it does

Personification A non-human thing is given humanqualities

POETRYDEVICES ςLANGUAGE (continued)

Plosive Alliteration using letters p/t/k/b/d/g.  Harsh sounds.

Protagonist Good main character

Question Asks something ςusually rhetorical question

Rhyme Wordsthat sound the same

Semantic field Words that are about the same thing

Sibilance A repeated s sound (hissing sound)

Simile
Something isdescribed as being like/as something else to 
describe it

Symbol/ symbolism Somethingthat represents something else

Tone/Voice Emotion

POETRYDEVICES ςFORM

Auto-biographical About the poet

Ballad Story poemsςoften 4 lines stanzas 

Blank verse Versewith no rhyme ςusually 10 syllables

Dramatic monologue A characterspeaks to the reader

Epic Tragic/heroicstory poems

Free verse No regularrhyme/rhythm

Lyrical Emotional and beautiful

Narrative A story

Ode Lyrical poemoften addressed to one person

Phoneticspelling Written like it sounds

Sonnet 14 lines, ababcdcdefefgg, Oftenlove poem

DO NOT MIX THESE 

WORDS UP:
Poet/speaker/ 

narrator/persona/ writer/ 

character






















